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BATM

Bachelor of Arts in Theology and Ministry 

CMD

Continuing Ministerial Development 

CPD

Continuing Professional Development 

EfD

Education for Discipleship 

FGP

Finance & General Purposes Committee
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Initial Ministerial Education 
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The North East Institute for Theological Education 
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North East Oecumenical Course 
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Professional Development Portfolio 
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Regional Training Partnership 
YMC 

Yorkshire Ministry Course
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THE INSPECTIONS FRAMEWORK
On behalf of the sponsoring churches, inspection teams are asked to assess the fitness for purpose of the training institution for preparing candidates for ordained and licensed ministry and to make recommendations for the enhancement of the life and work of the institution.  

Within the structures of the Church of England, this report is prepared for the House of Bishops acting through the Ministry Council.  

In coming to their judgements, inspectors are asked to use the following outcomes with regard to the overall outcome and individual criteria: 
Confidence
Overall outcome: a number of recommendations, none of which question the generally high standards found in the inspection.  

Criteria level: aspects of an institution’s life which show good or best practice.  

Confidence with qualifications

Overall outcome: A number of recommendations, including one or more of substance that questions the generally acceptable standards found in the inspection and which can be rectified or substantially addressed by the institution in the coming 12 months.  

Criteria level: aspects of an institution’s life which show either (a) at least satisfactory practice but with some parts which are not satisfactory or (b) some unsatisfactory practice but where the institution has the capacity to address the issues within 12 months.  

No confidence

Overall outcome: A number of recommendations, including one or more of substance which raise significant questions about the standards found in the inspection and the capacity of the institution to rectify or substantially address these in the coming 12 months.  

Criteria level: aspects of an institution’s life which show either (a) generally not satisfactory practice or (b) some unsatisfactory practice where it is not evident that the institution can rectify the issues within the coming 12 months. 

THE REPORT OF THE INSPECTION OF

THE COLLEGE OF THE RESURRECTION, MIRFIELD
26 February– 4 March 2011
SUMMARY
Introduction

The College of the Resurrection, Mirfield, Yorkshire, has a long and distinguished history in the training of ordinands for the Church of England. It is unique among English theological colleges in being closely linked to a monastic house, the Community of the Resurrection, with its tradition of worship, prayer, study and sacrificial service.  At the time of the Inspection the College was emerging from a time of difficulty and stress and was advertising for a Principal. Our recommendations are intended to assist the College in moving into a new phase when it can build on its distinctive strengths, attracting ordinands from across the Church of England and elsewhere.
Summary of outcomes

The inspection team regards the College of the Resurrection, Mirfield, as fit for purpose for preparing candidates for ordained ministry. 
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	Overall Outcome
	Confidence with qualifications


FULL REPORT

INTRODUCTION

1. Both through its intimate relationship with the Community of the Resurrection and in its own right, the College of the Resurrection at Mirfield has a distinguished history and a unique identity among theological training institutions. As its current brochure puts it, it is ‘a college like no other’. It provides a training and formation for ordained ministry in close conjunction with a monastic house with its rhythm of liturgy, its tradition of theological study, its record of courageous work for social justice and its disciplined rule of life. This is the College’s greatest strength.

2. The College was founded by the Community of the Resurrection in 1902 for the purpose of training ordination candidates for the Church of England. Ten years earlier Charles Gore and others had founded the Community of the Resurrection as a religious order for men within the Church of England. Charles Gore himself – later successively Bishop of Worcester, Birmingham and Oxford – stood for an Anglican Catholicism that was steeped in the Fathers of the Church, loyal to the Book of Common Prayer, and open to new knowledge and to engagement with the modern world.

3. Recent developments that the College has embraced include a greater power of self-governance (devolved from the Community), involvement in the Yorkshire Regional Training Partnership, sharing the site with the Yorkshire Ministry Course (YMC) and the Mirfield Centre, and the admission of women students. A parallel Inspection process focusing on the YMC and the RTP, was taking place at the same time and there has been mutual consultation between them. A further development was the former Principal’s decision, in the first half of 2010, to seek another appointment, with the result that an Acting Principal was in post at the time of the Inspection.
4. The unique ethos of Mirfield has recently attracted students from evangelical backgrounds, for whom the pattern and style of prayer and worship that is practised at Mirfield was not part of their experience. This fact testifies to the attractiveness and power of the spiritual formation that Mirfield provides.
5. The College also draws students from the constituency of the Church of England that, on grounds of theological conviction, is unable to accept the ordination of women to the priesthood and the episcopate. In the opinion of the Inspectors, the views and sensitivities of these students are respected and accommodated. Mirfield continues to provide a suitable training for those opposed to these developments but who nevertheless seek a continuing home in the Church of England. At Mirfield, where the Community of the Resurrection is itself divided on this issue, they are treated as loyal members of the Church of England. The College works hard to implement the main requirements of the Episcopal Ministry Act of Synod 1993, namely that there should be no discrimination on the basis of one’s views about women’s ordination and that all concerned should endeavour to remain in the highest degree of communion that is possible.
6. The College has been training female ordinands for several years and currently has five women students out of a total of twenty-two. Some of the students from evangelical backgrounds, who have been attracted to Mirfield particularly for the strength and beauty of its worship and prayer, are women. The College has an ordained woman on its full-time teaching staff. 

7. The College, like the Community, has worked very hard at painful issues concerned with living together with difference. The two identifiable minorities – the female students and those opposed to the ordination of women – are conscious of their minority status and sometimes struggle to be fully part of the common life. But this is to be expected and contributes to the personal and spiritual maturity of ordinands as they prepare for public ministry. The College has recently used professional consultants to facilitate unity in difference.
8. In addition to the challenges of maintaining a catholic Anglican tradition of worship and spirituality, while being open to new developments that the Church of England as a whole is grappling with, the College has recently passed through a deep crisis involving a serious breakdown of confidence and communication among key personnel, with students suffering a great deal from the fallout. Students described the experience as one of ‘brokenness’ for the College community.

9. The Acting Principal (serving in that role for the second time) has done a great deal, together with the other members of the teaching staff, to heal these wounds and to set the College on an even keel once again. The Inspectors saw a dedicated and hard-working teaching staff that was pulling together and sensed that the College had turned the corner after its recent trauma. Supported by the College Council and by the Community of the Resurrection in the background, the College is ready to start a new chapter in its life, with a new Principal, when the right person has been found.
10. Prior to the Inspection the Senior Inspector wrote to the sponsoring bishops in the region and had a meeting with the Chair of the College Council, the Bishop of Wakefield. A meeting between the Senior Inspector for the College and the Senior Inspector for the RTP, the Yorkshire Ministry Course and the Mirfield Centre was facilitated by staff of the Ministry Division. The Senior Inspector made two preparatory visits to the College, principally to meet with the Acting Principal and the (departing) former Principal and to meet the other full-time teaching staff and others. He arrived for the Inspection week on Saturday 25 February, in order to attend Mattins and the celebration of the Eucharist in the Community (temporary) chapel on the Sunday and then to accompany a student on a parish placement. The other members of the Inspection Team arrived on Sunday 26 February. 
11. Until the afternoon of Friday 4 March various members of the Team sat in on tutor groups, on a teaching staff meeting and on teaching in the College and at the University of Sheffield, met with students as a body, in groups, and individually, interviewed individually the teaching staff of the College, the head of department at the University of Sheffield, the Principal of the Yorkshire Ministry Course and the Director of the Mirfield Centre, the Superior of the Community, the Librarian, the Bursar, the General Manager, the Academic Registrar, the Senior Student, and various members of the administrative and ancillary staff, including the Catering Manager. Inspectors saw samples of marked written work, minutes of Council and sub-committee meetings and accounts, and inspected College accommodation for single and married students. The Inspectors attended the daily offices and celebrations of the Eucharist and sat in on a College choir practice. The Senior Inspector (accompanied by a colleague) was invited to address the College Council.
12. The Acting Principal, teaching and administrative staff and students of the College were unfailingly welcoming, hospitable and helpful, as were the members of the Community of the Resurrection. 

13. The Inspectors believe that the College has many inherent strengths that it offers a unique formation for ordained ministry and is certainly fit for purpose as far as training for ordination to the diaconate and the presbyterate in the Church of England is concerned. It remains a precious asset to the Church. At the same time, this report highlights several areas that need to be improved. These focus mainly on the need for the College to put in place certain systems in order to support an operation that depends too much on what is in the heads and hearts of individuals, and relies too much on what is tacitly understood by some. It puts several weighty challenges to the College, but the Inspectors trust that, under the right sort of leadership from a new Principal, the College will be able to rise to the challenge.
SECTION ONE: AIMS AND KEY RELATIONS
A
Aims, objectives and evaluation of the institution

Inspectors will consider to what extent the declared aims and objectives, strategies and policies of the institution correspond to the needs of the churches, to the institution’s own curriculum proposals and to accepted public and legal criteria.

A.i
The aims and objectives of the institution should be appropriate to the preparation of ordinands (ministerial students) and authorised lay ministers for public ministry within the breadth of traditions of the sponsoring church.

14. The College now has a vision statement that sets out well the aims of the College. It prepares men and women together for diaconal and priestly ministry. It aims to help them grow in the virtues of faith, hope and love. Their ministry will be a participation in the priesthood of Christ. As a College community, living alongside a monastic community, they find themselves ‘caught up’ in the rhythm of the liturgy, but also respect the need for silence. They are committed to theological study that is not merely academic, but that enables the contemplation of the Word made flesh. It affirms the partnership with the University of Sheffield and with the Yorkshire Ministry Course, which is also located at Mirfield. As mentioned in the Introduction, the College conforms to the requirements of the Episcopal Ministry Act of Synod 1993. It has a full time ordained woman on its staff who teaches systematic theology and is currently responsible for pastoral placements. She takes her turn in presiding at the Eucharist in College worship. The College’s policy of holding fast to its distinctive identity in the Anglican Catholic tradition, with a strong liturgical and sacramental emphasis, while seeking to attract students from other traditions within the Church of England, can be warmly affirmed.
A.ii
There should be evidence that the current, published statements on training policy produced by the various denominational bodies have been suitably integrated into the training programme.

15. Apart from visiting students of other traditions (during the Inspection there was an Armenian priest and a female theological student from the Lutheran Church of Hungary), the College caters only for Anglican ordinands. But as a covenanted partner in the Yorkshire Regional Training Partnership, the College has responded constructively to current policy statements of the Church of England.
A.iii
There should be evidence of action taken in response to (a) the previous inspection and curriculum approval reports and any follow-up (b) the evaluation of other external bodies and (c) the institution’s self-evaluation.

16. As to these points:
(a) Some major changes have taken place since the Recommendations of the previous Inspection Report of 2004. The College now admits women students; the College Council has been formed; the link with the University of Leeds will shortly come to an end and there is a new link with the University of Sheffield; administrative support has been put in place and there is a splendid new kitchen. However, there are still some outstanding matters. The constitution of the Council still awaits approval from the Frere Educational Trust. The question of ‘innovative forms of worship’ has proved somewhat contentious and remains to be addressed: a closer partnership with the YMC in this area could perhaps prove helpful. There are still issues about professional teaching skills and we address these elsewhere. There are weaknesses in the arrangements for pastoral placements, as we shall mention, and the need for a coordinated approach to pastoral studies and practice has not been fully met. We take up these matters and make certain Recommendations in their proper place below.
(b) The College has achieved academic validation by the University of Sheffield. The annual reports of the External Examiner have been very positive.
(c) The College is now going through a period of self-examination and re-assessment which we hope will result in a clearer sense of purpose and a more distinct profile.

The inspection team has confidence with regard to Criterion A, Aims, Objectives and Evaluation of the institution.

B
Relationships with other institutions

Inspectors will examine how the institution relates to other educational provision (including any partner university) and to the churches and secular organisations in its locality, with particular reference to regional groupings of providers of theological education.

B.i 
The terms of academic and validation/accreditation arrangements with universities should be fair and appropriate to an institution offering training and formation for candidates for ordained ministry.

The relationship that has been negotiated with the University of Sheffield respects and safeguards the special requirements of theological training and ministerial formation in the Church of England. Sheffield has clearly affirmed this dimension. Moreover, it is currently in the process of broadening its remit from Biblical Studies to also include religious studies and theology. In order to achieve this, the department needs the continued cooperation of the College and the active involvement of its teaching staff.
B.ii
The institution should show signs of drawing as much benefit as may be possible from the demands and resources of universities in teaching quality assessment, staff development and the promotion of research.
17. The relationship with the University of Sheffield is only just beginning, but the College expects to benefit from the University’s provision of professional staff development, especially in the area of adult educational skills (which we refer to below). The members of the College’s teaching staff will need to consolidate their role as university teachers. We therefore encourage the College to give a higher priority to research by timetabling study time each week and perhaps making more generous arrangements for sabbaticals.
B.iii
There should be evidence of effective engagement with churches, other faith communities and secular organisations in the locality such as to enhance preparation for public ministry.

18. There are already strong, long-standing links with parishes and sector ministries in the locality. The new relationship with the University of Sheffield augurs well. With the switch from Leeds to Sheffield, the College lost an academic module on Islam. However, there is a week devoted to interfaith and ethnic issues with the Bradford churches. Ecumenical interaction is comparatively weak and more needs to be done to familiarise students with the Church of England’s major ecumenical partners, including Lutherans, Methodists and Reformed. It is fair to say that during the past few years the College has understandably been preoccupied with internal issues. As it enters a new and more confident phase, it should extend its well-known hospitality to representatives of other Christian and non-Christian traditions, as well as reaching outwards to them wherever they are to be found in the vicinity. The same could be said of relations with the other training institutions that share the same site. While the three institutions need to retain their distinctive identity, we encourage the College to work with YMC in seeking to enhance collaboration and mutual support. We also urge that the joint staff meeting between the College and the YMC be reinstated as soon as possible.

Recommendation 1
We recommend that cooperation with ecumenical partners and with neighbouring institutions be improved.
The Inspection team has confidence with qualifications with regard to Criterion B, Relationships with other institutions.
SECTION TWO: CURRICULUM FOR FORMATION AND EDUCATION

C
Curriculum for formation and education
Curriculum advisors will consider the proposals for the curriculum to be offered by the training institution in the coming years against the policy statements of the relevant sponsoring churches.  They will evaluate the formational and educational principles and design of the proposed programmes including their assessment proposals.

C.i
The institution should offer a theological rationale for its approach to mission and ministry consistent with the principles of the churches for which it trains ministers and for the education it offers other groups of learners.
19. The College describes its programme for formation for ordained ministry in the curriculum documentation and Student Handbook as being offered through five interconnected strands: Worship in College, Study and Academic matters, Our Common Life, Placements and Reflection. The Handbook maps out for students the ways in which the programme meets the expectations of the Church of England for candidates at the point of ordination.

C.ii
The institution should offer a formational and educational rationale for its approach to ministerial training and for the education it intends to offer to other groups of learners.
20. The College sees formation for ordained ministry as standing at the very heart of its mission. There is a tangible sense of expectation that personal growth will take place through life at the College.  That said, the rationale for formation is rather general: the focus on worship, corporate life and personal accountability to God is seen as emerging out of the history and culture of the College. What is missing is the explicit articulation of the processes and goals of formation for diaconal and priestly ministry. For example, there is no rationale of how candidates for ordination from evangelical traditions at the College are enabled to understand and live out the tradition of the College as well as to enrich its life.

21. The College shares the general educational aspirations of the Yorkshire RTP and appeals to that for its educational rationale without further statement of how the College intends its ethos and practice to be distinctive. While every effort is made in practice to support students with particular needs, a published educational rationale with regard to how the curriculum and educational methods meet the needs of students who are new to higher education or returning to it after some time and those for whom English is a second language is desirable. It should also address the question of how the educational methods cater for different learning types. Such an educational rationale would be strengthened by an articulation of how the experience of College students is enriched by learning alongside undergraduates in a university context, as well as alongside people preparing for a variety of authorised ministries.
Recommendation 2 
We recommend that the College publish a formational and educational rationale for the benefit of staff and students. 

C.iii
The institution should offer a set of programmes which will enable candidates to be prepared for their envisaged ministries, in line with the developing policies of the sponsoring churches, and appropriate programmes to educate other groups of learners.  

22. The College is moving from a partnership with the University of Leeds to one with the University of Sheffield and several modules are being taught for the first time this year. The College offers a good and balanced programme in partnership with the universities and the Yorkshire Ministry Course. Students are able to have individualised programmes within a cohort group, as well as to build on previous learning and to gain academic qualifications. 

23. However, the College needs to engage in careful monitoring of the new relationship to ensure that the following areas have justice done to them:
· Recognition of students’ prior experience and qualifications.
· Staff experience in relationship to teaching and marking skills and workload. 

· Actual coverage of biblical studies for students studying at different levels. 

· Developing the data base for placements, as requested by the University, in a way that conforms to good practice in similar disciplines while respecting the distinctive needs of ministerial placements. 

· Risk assessment with regard to the future of the relationship in the context of the department itself, developments in theological education, and government policy on the funding of higher education.

Recommendation 3
We recommend that the new and developing relationship with the University of Sheffield be actively monitored by the College.
24. With regard to the curriculum, work needs to be undertaken in the following areas:

· Ensuring consistency in module descriptions and bibliographies, the latter in the form recommended to students in the handbook.

· Revising documentation on reporting (CVF p. 11) so that it is in line with current practice. 

· Giving a fuller mapping of spirituality in Appendix 7 to reflect the curriculum breadth. 

· Showing how specific content from the learning outcomes in Shaping the Future is provided with respect to: how children and adults learn and its contribution to an ability to nurture others in their faith development’; ‘communicating the gospel in a variety of media’; ‘engagement in and reflection upon the practices of mission and evangelism’; and focused teaching and reflection on cultural diversity and institutional racism. 

Recommendation 4

We recommend that attention be given to the the mapping of curriculum content in line with the Church’s learning outcome statements in documentation and to ensuring consistency within module descriptions and bibliographies. 
C.iv
The proposals concerning assessment should enable the institution to advise church leaders on the suitability of candidates for the envisaged ministry, in line with the guidelines of the sponsoring churches.  Assessment proposals for other groups of learners should be consistent with the aims and objectives of the programmes being offered.

25. Assessment of modules validated by the University of Sheffield follows a rigorous procedure, including the assessment of assignments which require theological reflection on placement experience in creative and comprehensive ways. 

26. There is, however, no evidence of proposals for assessment criteria or written assessment with regard to ministerial skills as these are exercised in College or on placement. These skills include leading worship and preaching, mission and evangelism, and teaching adults. There are no assessment criteria for placements either for students or for placement supervisors, but only very broad areas on which comment is requested.
27. Assessment criteria for ministerial skills should include criteria for leading worship and preaching as well as for engagement in mission, communicating the gospel in a variety of media, demonstrating sensitivity to audience and context, good practice in pastoral relationships, understanding of other church practices, especially of ecumenical partners. In revising the way that placements are structured, the present policy of placing a student in a context that provides an unfamiliar, challenging environment should be made explicit. Documentation for supervisors and students should be provided to set learning outcomes for each placement and specific reporting on them.
Recommendation 5
We recommend that the arrangements for student placements be put on a systematic footing, with more rigorous documentation, including revising the placement handbook and the placement section of the student handbook to indicate the learning outcomes that are to be met through the placement experience. 

28. In summary, the promising connection with the University of Sheffield brings with it the need to strengthen several aspects both of the curriculum and of educational methods for formation and theological education and to apply more academic rigour to students’ pastoral placements. To this end the Inspectors have provided detailed indicators of what areas need to be addressed.
The Inspection team has  confidence with qualifications with regard to Criterion C, Curriculum for formation and education.
SECTION THREE: MINISTERIAL DEVELOPMENT
D
Community and Corporate Life

Inspectors will consider how the institution understands and structures community life, and interprets the role of corporate life in training for ordained ministry; also how far corporate life is evident in the relationships between members of the institution.
D.i
The institution should offer a clear statement of how it understands its corporate life, including issues of gender, ethnic grouping and disability and other matters of natural justice, in a way which harmonises with its aims and objectives in preparing candidates for public ministry.
29. The College’s prospectus and Student Handbook show that it places a very high value on community and corporate life, which in part grows out of and reflects the corporate and communal life of the Community of the Resurrection with which it shares its site and much else. As the 2004 Report noted, the common life provides the arena in which priestly formation takes place.

30. The prospectus notes that the College welcomes men and women from ‘all the Church of England, and from all over the world’, who are responding to the call to be formed for ministerial priesthood, together with those called to lay ministry, as well as clergy studying for higher degrees, or undertaking sabbatical study. The prospectus notes that the College is small and supportive, providing the advantages and disadvantages of personal attention, and is committed to a common life in the refectory, in chapel and in serving one another in undemonstrative ways, learning to ‘rub along together’, respecting each other’s different backgrounds and traditions. The prospectus claims the College builds mutual understanding, respect and unity, preparing men and women for generous, modern and creative ministry, and transforming them in the process, not conforming them to any imagined stereotype.

31. Spending time in the College shows that corporate life is indeed central to the Mirfield experience – in chapel, in the refectory and in teaching and leisure. Because housing for married students is nearby, they  were seen to play a full part in corporate life, and spouses and children are welcome to attend worship and meals, although this may be difficult to achieve for a range of practical reasons. There is well-received work by students, in the form of a weekly teaching session, with students’ children.

32. Experience of eating, socialising and worship emphasises that there is a strong corporate identity, even to the extent of daily intercession for past members, both living and departed.

33. The monastic regime of the Community of the Resurrection is highly influential on the College, particularly in terms of the College’s own worship, the practice of greater silence from 9.30 pm until after breakfast, and the presence of members of the Community in the College, and acting as spiritual directors for nearly all the students.

D.ii
The institution should show evidence that the structures, requirements and practice of the institution reflect the stated policy.

34. The College sets out statements of how it understands its corporate life in the Student Handbook under a number of headings. However, there are no statements about how issues of gender, ethnic grouping, disability and other matters of equity are managed. We were pleased to hear that a group, including students, is currently working on gender issues, and we recommend that policies in all these areas should be developed, with the assistance of an external consultant who would bring specialist knowledge of this field, and be included in the College’s various handbooks.  

35. A review of the College’s literature, as well as conversations with students from backgrounds unfamiliar with the Mirfield ethos, suggests that the College is not good at explicitly articulating its understanding of corporate and community life, but assumes that it will be acquired by osmosis, by participating in the life of the College. 

36. Experience of spending time in the College suggests that its structures, requirements and practices do reflect the policy of using the total corporate experience of membership of the College community to prepare people for ministry. However, as the College seeks to attract students from a wider range of church backgrounds, there is a need to state more explicitly its understanding of its corporate life as a preparation for candidates for public ministry, and to show how its structures, requirements and practices reflect and effect the aims of the College in transforming people in preparation for ministry in the Church. The Student Handbook sets out the College’s ‘Five Strands of the Process of Formation’ but it is not always clear how these strands interweave with one another, and how the resulting total experience of being a member of the College effectively forms people for ministry in the Church. Conversations with students  indicated that it may take time for people to grasp how the various components of corporate life and worship, as well as study and practical experiences, and the stresses and strains that are experienced, can find integration to prepare them for ministry in the Church. A clearer articulation of the rationale and structures, requirements and practices of the community and corporate life of the College, and its part in training people for public ministry is required. It might be better if this were written in consultation with students.

37. Over many years the College community has been diversified, by the inclusion of overseas and ecumenical members and then, by the inclusion of married people, and more recently by the inclusion of women students. Currently there are three overseas students – from the diocese of Europe, the Armenian Catholic Church and the Hungarian Lutheran Church – but no students from minority ethnic groups, nor with physical disabilities, although the recent modernisation of the buildings makes most parts accessible to wheel-chair users. The current minority groups of ordinands comprise four women students and four students opposed to the ordination of women. Conversations with staff and students indicated – unsurprisingly – that there are tensions, and that some people sometimes feel a sense of exclusion, including some students, opposed to the ordination of women. These tensions appear to be satisfactorily managed, but they are managed reactively, and it would be better if more pro-active policies were in place, which provided clear procedures for their implementation and for how breaches of the policies are dealt with. In an increasingly diverse community formal work needs to be undertaken with students about living with difference and understanding one another’s cultures and traditions.

38. Spouses are welcome to attend all College activities, and we noted that a few came to some meals with their children, but there is no spouses’ group. However, of the eleven married students, the spouses of several of them have not accompanied them to Mirfield. Our impression was that the College is very supportive of the needs of spouses, and makes generous provision for them to take meals in the refectory and also to be allocated spiritual directors.

39. One evening a week and on some weekends the College is used by the Yorkshire Ministry Course, and from our observation of the evening when the Course used the College for shared teaching, there seemed to be little interaction between the two groups of students. They even ate different food in separate parts of the refectory. Although it may be understandable that people training part-time want to talk to their colleagues in the limited time that they have to spend together, it did seems that the hospitality on which the College prides itself was not particularly evident towards a group of regular users.
Recommendation 6  

We recommend that the Student Handbook be revised, in consultation with students as ‘users’, to clarify the role of community and corporate life in training for ordination.

Recommendation 7

We recommend that policies and procedures be developed, with the help of external consultancy, with regard to issues of gender, ethnic grouping and disability, and living with diversity and difference. 

The Inspection team has confidence with qualifications with regard to Criterion D, Community and Corporate Life.
E 
Worship and training in public worship

Inspectors will consider the arrangements for common worship and the policy underlying them, noting the use of authorized and other forms of worship, and how worship is conducted. Inspectors will note the ways in which ministerial candidates are trained to plan, prepare and conduct public worship.

E.i
The spaces designated for prayer and worship should be appropriate to their purpose.
40. The Lower Church, which the College uses, apart from daily Evensong and the Sunday Sung Eucharist for which they join the Community of the Resurrection, is about to be re-ordered. The proposals for reordering indicate that it will provide a much better lit and more flexible space for worship.

E.ii
There should be a publicly stated policy on, and arrangements for, corporate worship. The policy and arrangements should take account of, and equip candidates to work within, the variety of practice within the sponsoring church.

41. The College prospectus states that the College community finds its focus and stability in the daily offices of morning and evening prayer and the daily celebration of the Eucharist to enable students to discover what it means to be a ‘worshipping person’. The Student Handbook notes that students are helped to explore the breadth of traditions of Christian worship and that they are helped to become reflective liturgical practitioners. Parish and sector placements play a vital role in this and we have commented on these elsewhere.
E.iii
There should be a policy concerning balance of worship, including authorised and innovative forms.

42. Common Worship is used for the daily offices and Eucharist, and the Book of Common Prayer is used for all services for one week each year. The Student handbook indicates that there are a number of innovative liturgies each term, and that students must take part in at least two in the course of each year. None of these occurred during our visit, but we saw some examples of the orders of service for such occasions. They mostly drew on the resources of Common Worship and traditional church music.  This is a very modest engagement with innovative forms of worship. The Dean of Chapel pointed out that students gain experience of different styles and contexts of worship from their various placement parishes. There is no policy about ‘denominational worship in ecumenical settings’.

Recommendation 8

We recommend that policies be developed with regard to innovative forms of worship and denominational worship in ecumenical settings.

E.iv
There should be a policy about expected attendance at public worship and evidence of its outworking.

43. The Student Handbook states that students are required to attend the daily offices, and our observation was that they do so. They are also expected to spend at least 20 minutes in private prayer each day. Students are expected ‘normally’ to attend the corporate celebration of the Eucharist on Thursdays, but are expected to discuss the matter with their tutor if they feel unable to do so on occasion.
E.v
In the light of preparation for public ministry, there should be provision to address the tension between worship as an activity of the Church and as a vehicle of professional training.

44. The tension between worship as an activity of the Church and as a vehicle of professional training is addressed by means of the worshipping life of the College. The daily offices and Eucharist provide a model of corporate, orderly and disciplined worship which, it is explicitly stated, is to form a student in a pattern of devotional life during training that will form the basis for the rest of her or his priestly life and ministry. The daily pattern of worship also provides a vehicle of professional training, in that students are the officiants at the daily offices, and assist at the Eucharist. Our experience indicates that they do this to a high standard.
E.vi
The institution should have a policy, available to candidates, on training in public worship. It should ensure that candidates plan, prepare and effectively conduct public worship, including preaching.

45. The College has a policy, published in the College Customary, on training in public worship. It carefully sets out principles of conducting worship, and sets out a model for very careful preparation for leading public worship. Students undertake an Introduction to Liturgy module during the first term, which they reported they found helpful for understanding the principles of worship as experienced in the College and in placement parishes.

46. Voice training is provided as part the programme of formation, and is compulsory for all students. We were unable to observe this during our visit, but an Inspector witnessed a College choir practice, ably led by the Acting Principal.
47. Students undertake a homiletics course and preach once a year at Morning Prayer on Thursday mornings, and also preach in their placement parishes.

E.vii
The institution should ensure that the policy is adhered to and that proper oversight is exercised over this part of the of the programme of formation.

48. The College ensures that this policy is adhered to and that proper oversight is exercised over this part of the programme of formation by means of the process set out in the College Customary. This notes that students will receive feedback on their conduct of worship from the appropriate members of staff, and from members of their college group. It states that students are responsible for monitoring their own progress, and should, to that end, keep a liturgical formation portfolio. The evidence of worship in the chapel indicates that great care is taken over students’ conduct of worship.  

E.viii
There should be an appropriate policy for reviewing and assessing the leading of worship.

49. The College Customary states that feedback is given as a matter of course by the staff as part of a student’s ongoing liturgical formation, and that students are responsible for monitoring their own actions and progress, and for asking for help when needed. They are expected to keep a liturgical formation portfolio or holder. Some students said that they did this. 

50. In leading worship in placement parishes students are expected to receive feedback from the placement supervisor, Similarly with sermons: for sermons preached in College feedback is given by students in their groups, under the supervision of the Group tutor, and on placements by the placement supervisor. 
51. There would be value in publishing criteria for reviewing and assessing the leading of worship and sermons, and in providing forms for placement supervisors and members of congregations to provide feedback for students, and evidence for tutors in assessing students’ competence in conducting worship and preaching.

E.ix
The student should receive critical and constructive comment, attending to performance, content and process from staff and peers.

52. We observed satisfactory and constructive feedback being given by the tutor and fellow students in the College groups about sermons preached by students in the chapel. Students receive informal feedback from tutors and/or the Dean of Chapel on their conduct of worship in the chapel, and tutors go to hear students preach in local placements, and give them informal feedback. As noted immediately above, the informal feedback needs to be formalised.

Recommendation 9
We recommend that criteria be published for evaluating sermons and worship.
53. In general, the great strength of the College is the disciplined framework that it provides to enable students to learn about and experience reflective, orderly, daily prayer and there would be considerable value in this strength being used to encourage students to explore worship more widely as a preparation for the variety of situations in which they may find themselves in parish and other ministries, as we recommend above. 

54. Some students, especially those from other traditions in the church, said that they had struggled with the College’s liturgy. A short introduction to the spirituality and discipline of prayer and worship which provides the bedrock of the Community of the Resurrection and the College itself is normally provided in the Induction Week, though for reasons to do with the difficulties that the College has recently experienced, not all students received the whole course at the beginning of the current academic year. This course might include an account of the difference between the worship and spirituality of a religious community and that of people preparing for ordained ministry. This would deepen students’ understanding of the tradition into which they are entering, and enable them to be better ambassadors for the College’s approach to ministerial formation and training. The welcome extended to spouses and children to attend College worship is commendable.
The Inspection team has confidence with regard to Criterion E, Worship and training in public worship.
F
Ministerial, personal and spiritual formation

Inspectors will consider how the institution helps candidates in their ministerial, personal and spiritual formation, and how candidates are encouraged or enabled to deepen their spiritual life and their self-awareness

F.i
The policy regarding ministerial formation should be easily available and communicated to the students.

55. The College’s policy regarding ministerial formation is set out for students in the prospectus and the Student Handbook. The Handbook indicates that students are formed for ministry by being helped, with the assistance of the teaching staff, to take responsibility themselves for the work of formation in the context of a collaborative and interactive process, and are helped to live pastorally and prophetically as prospective Christian ministers in the world. The prospectus notes that students are attracted to Mirfield from many traditions within the Church and are helped to appreciate one another’s traditions. It is suggested there that the Mirfield experience will help students to deepen their understanding of themselves and others, to be self critical, and open, and grow in maturity, integrity and stability in the face of pressure and change, and be able to learn from corporate and individual experiences. The College will model many of the opportunities and challenges of living as an ordained person in a parish and will offer students, in College and on placement, opportunities to learn about and experience collaborative ministry, and to be equipped to develop styles of leadership which are diverse and appropriate to the situation, and to encourage others to collaborative ministry.

F.ii
The institution through its common life and through the way it guides and supervises candidates should enable them to grow in Christian discipleship with a view to exercising a public role in ordained ministry.

56. The College, through its common life and through its guidance and supervision, provides students with a model of traditional religious life to enable them to grow in Christian discipleship. Worship, prayer and reflection on Scripture, collegiate life, and a programme of individual and corporate reflection are three of the five ‘strands of the process of formation’ described in the Student Handbook. The collegiate life models many of the opportunities and challenges of living as an ordained person in a parish. We agree that the intensity of life in such a small community offers many opportunities for growth in holiness as people learn to move beyond tolerance to love of those with whom they differ. Students come to deepen their understanding both of themselves and of how other see them. They are enabled to give and receive ministry. This may enable students to learn about and experience collaborative ministry, and to develop diverse and appropriate styles of leadership.

F.iii
The institution should enable candidates to be immersed in the traditions of their own churches, together with an empathetic understanding of strands other than their own. It should also increase candidates’ understanding of the traditions of other churches and deepen their sense of their ecclesial identity.

57. Students are immersed in Mirfield’s disciplined catholic tradition of Anglicanism. Placements enable students to extend their experience of Anglicanism, both in the Church of England and in Canada and especially South Africa, where the Community of the Resurrection has long-standing and close links. Through debriefing in College groups, students are encouraged to reflect on and to learn from these and one another’s experiences and to increase their understanding of Anglican traditions other than their own. Apart from the presence of a student from each of the Armenian Catholic Church and the Hungarian Lutheran Church, there is little evidence that students gain much experience or understanding of traditions of other churches, enabling them to deepen their sense of their own ecclesial identity. See also Recommendation 8.
F.iv
The institution should provide corporate and individual guidance and supervision for candidates. There should also be encouragement to seek confidential spiritual counsel.

58. From a number of references in the Student Handbook it is clear that groups play an important part in students’ formation. The various groups referred to in the Handbook have been consolidated into ‘college groups’ where at different times students are required to reflect on their and others’ experience of preaching, leading worship, the common life, and of placements. We urge that the activities and expectations of the college groups be separately outlined in the Handbook, so that students are clear about their function, and what to expect from them. Some of the College staff have gained considerable experience of helping students to reflect and learn in the context of the groups. However since the groups perform such an important function in the life of the College, bringing together several of the five strands of formation, we urge that (particularly when new staff are appointed) the staff together undertake training on enabling group reflection and managing learning in groups.
59. All students are encouraged to have a spiritual director, and most have a member of the Community as a director. This provides a further opportunity for students to integrate their learning and their personal experience and development. It also helps to consolidate the Mirfield tradition of spirituality, for many students after they leave continue to have a director in the Community.

F.v
The institution should enable candidates to reflect on the breadth of Christian spiritual tradition and its engagement with the world, and to work with the personal issues arising out of the whole process of training.

60. The Community of the Resurrection has a long and honourable history of engaging with the world, most especially in its work in South Africa, but also in England. The prospectus suggests that the College will help people to develop a ministry which is shaped for evangelising contemporary society, for the service of others, and for Christian engagement with public life. However, apart from undertaking placements in hospitals, hospices and prisons, and perhaps some parish placements, we could see little evidence of significant encouragement for students to reflect on the Church’s engagement with the world, or to themselves engage with the world. The College takes little advantage of its context in post-industrial West Yorkshire.

Recommendation 10

We recommend that the College develop a module in mission that draws on the resources of the Community of the Resurrection and the regional context.

F.vi
The institution should enable candidates to develop as people, as future public ministers and as life-long learners, able to look forward to working effectively in the context of traditions other than their own, both within and beyond their own church.

61. There is considerable potential for the College to enable candidates to develop as people, by means of the College groups and the tradition of spiritual direction. The evidence suggests that many students grow significantly as a result of this experience. However, as already noted, the College could better articulate the means it provides for students to do this, and also support group tutors by providing them with training in working with groups. It was clear that students are encouraged and inspired by the enthusiasm of the core tutors in the College. The College enables students to work in the context of Anglican traditions other than their own through the choice of placements and through group and personal interaction (see also Recommendation 8). A closer relationship with YMC might help students to achieve a greater positive interaction with traditions other than their own.

F.vii
Candidates should be encouraged to make time for private prayer and to explore expectations on the ordained in the areas of corporate and individual prayer, of general conduct and of lifestyle.

62. Students are required to spend at least twenty minutes a day in private prayer. A strong emphasis on saying daily offices was evident and should stand students in good stead in sustaining their spiritual lives after ordination. The Student Handbook emphasises the importance of taking responsibility for one’s own formation after college by developing skills in reflective practice and theological reflection. General conduct and lifestyle, it is indicated, is learned in College through tutor groups and, at regular intervals, through self assessment and assessment by peers and staff.
The Inspection team has confidence with regard to Criterion F, Ministerial, personal and spiritual formation.
SECTION FOUR: EDUCATION AND TRAINING
G
Teaching and learning: content, method and resources

Inspectors will attend a representative sample of different teaching and learning activities, noting their quality and effectiveness and the methods used. They will examine the adequacy of educational resources and libraries, and will look at samples of students’ written work.  They should report on the full range of educational activities of the inspected institution including provision for other types of ministries and for independent students and auditors.
G.i
Principles concerning what is included in pre-ordination/authorisation
training and left to post-ordination/authorisation training should be available and consonant with any denominational requirements.

63. The RTP has attended carefully to what is appropriate for pre and post ordination training in relationship to the dioceses it serves.  As the candidates from the College are deployed nationally it is not possible to ensure a good fit in every case.
64. The College co-operates with university and diocesan authorities to achieve some flexibility for students who need, for various reasons, to complete their MA after ordination.  
G.ii
Teaching and learning programmes should serve the aims and objectives of the institution and of the educational programmes of which they form a part.  They should demonstrate a proper balance between the academic, formational and practical aspects of training. 

65. The academic, formational and practical aspects of training are key components of the five strands of formation for ministry at the College. The strongest emphasis with regard to the aims and objectives of the institution is on the formation of ordinands for the priesthood. There is a concern that for students so much comes under the rubric of formation that the value and distinctiveness of the academic theology and ministerial practice are not integrated and recognised. Students reported that they would value help in integration, for example by connecting biblical studies taught at the University with approaches to the Bible used in ministry and in College.

Recommendation 11
We recommend that the College devise strategies and structured opportunities to help students to integrate academic and ministerial approaches.

G.iii
Units of teaching and learning should have clear and appropriate aims, be well structured and enable students to achieve appropriate learning goals

66. Although we had little opportunity to observe the College’s full time tutors teaching during the week that we were there (because they were not timetabled to teach in College during that week), module evaluation forms and informal feedback indicated that students overall were satisfied with the quality of teaching provided and, moreover, that there was great appreciation of certain teaching opportunities. 

67. Recommendation 8 from the Oct 2005 inspection report was that the staff, both full and part-time, seek out regular opportunities for professional development in educational practice and teaching methods.
Recommendation 12
We recommend that new and current teaching staff take part in regular programmes to address good practice in adult education. 

G.iv
Teaching programmes should introduce students to the appropriate knowledge and learning processes, while drawing on student experience.

68. Students are introduced to appropriate knowledge in sessions that use a variety of teaching and learning methods. Some teaching staff expressed and accepted the view that certain students preferred lecture style teaching. Consideration should be given to the learning method most appropriate to the length of the session, the time of day, learning styles and variety of educational experience of the students, as well as to model teaching for future teachers of the faith.

69. While witnessing class discussion we observed students being asked to draw on experience from their church and placement contexts. However the professional experience of students’ previous working lives was not acknowledged or drawn upon. A visiting speaker had either not been briefed with regard to the prior experience of students or did not draw upon it. We urge staff to brief visiting speakers and to encourage drawing on the previous personal and professional experience of students.
G.v
The educational methods employed, and the balance of methods within the educational programme, should underpin the stated aims of the programme.

70. The five strands of formation receive unequal attention in assessment, which may account for some difficulty in maintaining the distinctiveness of the formational, ministerial and academic aspects. ‘Till Christ be formed’ – the ministerial module on practical preparation for ordination, taken by all students in their final year, is not assessed and not part of the academic programme. This lack of assessment might suggest to students that there are not standards of good practice to be worked towards in ministerial skills or that they are not as important. 
G.vi
Teaching programmes should be complemented by structured opportunities for students to learn, as individuals and as groups. 

71. Journals are kept by some students to help them to reflect on their learning and formation. Liturgical formational journals are recommended in the student handbook, though student knowledge and use of them was mixed. We urge the College to make clear the expectations with regard to keeping journals and to ensure that tutorial staff monitor their use.
72. There was little evidence of group or seminar work in the teaching sessions that we observed. Students report that they have had seminars, but are not formally required to help one another learn through seminars, presentations or Bible studies. We urge the College to require students to enable the learning of others through appropriate teaching methods.
73. Tutor groups are a core part of group learning and we observed high quality feedback on preaching and leading worship in them. The student handbook refers not only to tutor groups, but also to placement reflection groups and, in addition, groups to meet to reflect on experiences of preaching and leading worship.  In practice, these seem to be one group. More structured reflection in the groups, for example by publishing a list of what would be covered in each term with criteria for different aspects of ministerial experience and practice, would aid reflection for staff and students, as would expecting students to prepare and present an aspect of their ministerial experience.

74. Students reported valuable placements experiences in southern Africa in terms of parish experience, diversity, and inter-cultural experience. More could be made these experiences in terms of structured reflection for the benefit of a group.

Recommendation 13
We recommend that documents for students and staff clarify the programme for structured reflection in tutor groups on Summer placements, leading worship, pastoral experiences and preaching.

G.vii
Staff should provide formal and informal feedback to students and assessment of work and of candidates' progress, both in terms of academic progress and in terms of preparation for beginning public ministry. There should be both affirmation and constructive criticism, as appropriate, of students and of work.

75. For academic assignments the feedback is written and formal. We read a range of comments on assignments which for the majority of modules was constructive and appropriate. For one module comments were almost non-existent, and for another rather thin. Students reported that some work for marking had not been returned after a month.

76. Students rely heavily on informal feedback through tutor groups and individually on leading worship and preaching. We observed constructive criticism and affirmation through tutor groups. 

77. Students reported that placement supervisors gave good feedback to help them develop their ministerial skills in many areas, including preaching. We observed students being reminded to conclude their placements with a one to one meeting with their supervisor and to take the initiative in getting reports in. The feedback, however is informal and to the student and thus of limited use for the College when gathering independent evidence when report writing. There is formal feedback on placements by way of a form containing ten questions. This form, however, does not account for the range of learning objectives that the placements are expected to bear. For example, placements are expected to assess preaching, but the question to which preaching would relate, question 5 on the placement supervisor’s report form is vague and unspecific: ‘Please comment on the student’s pastoral, teaching or other skills.’ Feedback could be gained from members of congregations as well as staff and supervisors, such as by using preaching feedback forms. 

Recommendation 14
We recommend that there be greater parity between the assessment of academic and ministerial skills, with feedback on ministerial skills, particularly on placements, being related to assessment criteria. 

G.viii
Published assessment criteria should be used by the teaching staff and be available to students.

78. Good assessment criteria are available for each module. No assessment criteria were provided for practical aspects of ministerial training with regard to placements to ensure opportunities for learning with regard to preaching, leading worship, engagement with mission and evangelism and developing an appreciation of the pluralist and multi-faith/cultural society in which we live. There is a preaching feedback form, but it is only used by church placement supervisors at such a distance from College that a staff tutor does not attend when a student is preaching. The form could include a question identifying the strengths of the particular sermon and the preacher’s delivery, as well as points for development.

79. There are no criteria for reflection on ministerial practice in tutor groups. We refer to Recommendations 5 and 8.
Recommendation 15 
We recommend that the College appoint or designate a member of staff to have overall responsibility for the teaching and assessment of practical theology and ministerial skills.

G.ix
The educational programmes offered should be supported by an appropriate learning environment.  This should include adequate provision of resources, library and information and communications technology, placements and practical opportunities to learn. 

80. The libraries at the College and the Community of the Resurrection as well as at the University of Sheffield offer valuable resources and have acceptable budgets for acquisitions. As yet Sheffield modules on the Sheffield website are not accessible to the College’s librarian for him to order books in time for the start of modules.

81. Students reported that internet access can be intermittent. The Mirfield intranet does not have a straightforward way of enabling all students taking the same module to access the documents uploaded by the tutor.

Recommendation 16
We recommend that the technology be improved to better serve all students taking the same modules whether from the College, the YMC, or the Wakefield School of Ministry. 

The Inspection team has confidence with qualifications with regard to Criterion G, Teaching and learning: content, method and resources.

H
Practical and pastoral theology

Inspectors will consider the way in which the institution understands the relation between theory and practice, how it enables students to develop skills in their integration, and how the overall programme of training is effective in preparing candidates for ordained ministry or other vocational pathways.
H.i
The training institution should have a policy on how the curriculum integrates theory and practice and should communicate it to students.

82. The student handbook describes the five interconnected strands of formation. Students reported difficulties in connecting the teaching at university, particularly secular biblical studies with the formational and ministerial approach of the College, as we comment under G ii above. We make a recommendation about articulating the college’s educational and formational rationale above (see Recommendation 2) .  
H.ii
The structures for learning – courses, seminars, tutorials, groups, placements, private study, marking, feedback – should be configured so as to facilitate this integration.

83. Modules at undergraduate and master’s degree level require theological reflection drawn from ministerial experience on placements. This is of high quality, leading to creative learning which prepares candidates for ministry for a variety of situations and contexts. The structures for learning are in place for integration in these courses. 

84. Students, however, report difficulty in integration and there is disparity in the place given to assessment in different aspects of the programme which leads to difficulties of integration. 

85. Placement experience is an obvious place for the integration of theory and practice. The experience of placement learning at the College is good, with a variety of placement offered in churches, in chaplaincies in secular institutions and overseas. 

86. In discussion with staff and students we learned that the placement experiences in parishes, chaplaincies and overseas were arranged so that each student is directed to placements which provide both the variety and challenge necessary to meet the needs of formation for ordained ministry. Supervisors are chosen for their ability and experience in supervising students. The process is appropriately formal from the perspective of the College in placing students and choosing supervisors.  However, from the perspective of the student and supervisor, the learning objectives of the placement are unclear except in the most general sense since there are no aims, assessment criteria or formal assessment for the learning that the placements are expected to bear. See Recommendation 5.
H.iii
The institution should demonstrate how it is enabling ministerial candidates to develop an appreciation of the pluralist and multi-faith/cultural society in which we live. There should be evidence in the work of students that they are becoming theologically reflective practitioners within it.

87. Though the Islam module taught by the University of Leeds has been lost, teaching on world faiths and inter-faith dialogue is to come through one of the themed weeks with a multi-faith week in Bradford. 

88. There are opportunities for students to go on placement locally and further afield to context where appreciation of our pluralist and multi-faith/cultural society can be gained. Students reported that there had been no teaching on racism awareness or institutional racism.

89. In summary, there is a need for the various aspects of practical training to be brought together in a more coherent and rigorous way, including a framework for selecting, training, supporting and communicating with placement supervisors.
The Inspection team has confidence with qualifications with regard to Criterion H, Practical and pastoral theology.
SECTION FIVE: STAFF AND STUDENTS

I
Teaching Staff

Inspectors will consider the provision of teaching staff and the policy underlying it, the procedures for appointment of teaching and other staff, and provision for staff development.

I.i
Appointments should involve appropriate consultation with the relevant sponsoring churches and partner institutions, and the method for making appointments should be clear and fair to all concerned.

90. The College Council is responsible for the appointment of teaching staff and is advised by a nominations committee. The Council includes representatives of partner institutions. We are satisfied that the process of appointment is properly conducted.

I.ii
Recruitment and selection should be in line with current good practice. Job descriptions and conditions of service should be clear at the time of appointment and should be revised at regular intervals.

91. We are satisfied that recruitment and selection follows current good practice. Members of the teaching staff have job descriptions and these are reviewed at the annual appraisal.
I.iii
The number, field of expertise, scholarly and teaching competence of the staff should enable the educational programmes of the institution to be offered at the appropriate levels, both in terms of academic achievement and of preparation for public ministry.

92. In general we are satisfied that the members of the teaching staff of the College are well-qualified and bring appropriate expertise to their area of teaching. When a new Principal has been appointed the College will be up to full strength with regard to teaching staff. However, we have expressed some concerns about the lack of system in the arrangements for placements and of rigour in their assessment  We have recommended that the College should consider creating a dedicated post for pastoral theology and practice, including the administration of placements (Recommendation 15). 
93. Inspectors experienced teaching that was not up to standard by individuals who were not members of the College’s own teaching staff. The College must take steps to ensure that all the teaching that its students receive is of an acceptable standard (Recommendation 11).
I.iv
The gender, lay/ordained and denominational balance among staff members should enable the institution to offer appropriate models of learning and of ministry, and should comply with denominational guidelines. (For Church of England Guidelines see Appendix F.)

94. The College’s core teaching staff of four persons includes one ordained woman and one lay person. This is acceptable, in our view, in the present stage of development in the life of the College and meets the House of Bishops’ guidelines.
I.v
The institution should have in place an effective framework and programme for the continuing professional development of its staff.  All staff are to have annual appraisals. 

95. Not all those who provide teaching for Mirfield students are equally skilled in adult teaching methods. We witnessed teaching that was in need of considerable sharpening up. The College needs to ensure that all the teaching staff whose services it employs undergo training in adult teaching methods. See also our comments on Criterion F, Teaching and Learning. (See also under I iii.)
I.vi
Staff should model an appropriate pattern of spirituality, continuing learning and reflection on practice.
96. Staff members model an appropriate pattern of spirituality, particularly in their conduct and their attendance at worship. Some staff members are intentionally developing their capacity for reflection on practice through courses and private study. We invite the College to consider how the continued learning of the staff can be encouraged for their own benefit and modelled for students.
97. In summary, some members of the College’s core teaching staff are star rated by students. However, in conjunction with partner institutions, the College needs to pay attention to the formation of adult teaching skills, which involve and motivate students and build on their prior experience and learning, in all those who teach on its behalf.
The Inspectors have confidence with regard to Criterion I, Teaching staff.
J         Ancillary staff 

Inspectors will consider the provision of administrative, support and domestic staff, the policy underlying it, and procedures for their appointment.
J.i
There should be an adequate number of ancillary staff for the type of institution and its way of working.

⁬

98. The ancillary staff are employed by the Community rather than the College, but they do have a major impact upon the quality of the College experience and its efficient running.  A major ancillary staffing review last summer not only identified significant financial savings but also scope for providing much greater flexibility in working patterns which will be much more appropriate for the changing needs of the College in the future.

J.ii
The institution should establish and make known clear lines of responsibility and accountability for its administrative staff.
⁬ 

⁬
99. All administrative and ancillary staff members have clear lines of responsibility and accountability.  The General Manager reports to a Committee with representatives from the College, the Community and the YMC, with the College Bursar being responsible for his appraisal.  Although unusual, this arrangement seems to work well at present.  The Administrator works mainly for the Principal and Academic staff but currently reports to the Site Manager.  We would encourage the proposal to review this once a new Principal is appointed.

J.iii
Recruitment and selection should be in line with current good practice. Job descriptions and conditions of service should be clear at the time of appointment, be revised at regular intervals, and include opportunities for professional development. Staff contracts should be provided.  Appropriate professional development and appraisal should be provided in line with I.v above.
⁬ 

⁬ 

100. Job descriptions exist for all staff, although the evolving role of the Site Manager means that his job description has not yet been finally settled.  Staff contracts can be slow to be finalised – the Academic Registrar appointed in July 2010 does not yet to have a formal written contract of employment.  Subject to this limitation, recruitment and selection of site staff is fully in line with good practice.
101. The Bursar and Administrator do not have regular appraisals, nor are objectives or professional development opportunities identified with them.  This lack needs to be addressed when the new Principal is in post.  Their job descriptions also need to be regularly reviewed to ensure they remain accurate.  
102. In conclusion, we note that the appointment of a new Site Manager in March 2010 has significantly improved the efficiency and cost-effectiveness of the service provided to the College.  As this is a relatively new arrangement, there may be some risk if the post-holder were to move on before all the new systems and procedures have been fully embedded in the organisation.

Recommendation 17
We recommend that the administrative staff of the College undergo regular appraisals, with SMART objectives and identified areas for professional development.
J.iv
The institution should ensure that ancillary staff know how they can contribute to the decision-making processes of the institution. 

⁬
103. Although ancillary staff are not directly employed by the College, there is a weekly Operations meeting with representatives of the College (and other site users) where issues can be raised that affect decision-making within the College.  This relatively recent innovation appears to be making a very positive contribution.

The Inspection team has confidence with regard to Criterion J, Ancillary staff.
⁬
K
Students

Inspectors will examine procedures for admission and suspension or dismissal, for assessing progress during training, and for ministerial candidates, for reporting to the sponsoring church and for supporting candidates in finding their first appointments.

K.1
Written information for students about admission, welfare, complaints, discipline, assessment, reporting to sponsoring churches and arrangements for first appointments should be publicly available.

104. The Student Handbook provides information about admission, welfare, and assessment and reports to bishops, but not about complaints or discipline or arrangements for first appointments. The Handbook should be revised to include reference to these matters.

K.ii
The institution should show evidence of compliance with its own policies and denominational policies where they exist

105. The evidence of reports written to sponsoring bishops indicates that care is taken in undertaking assessment of students and reporting in full to students’ bishops. We also gathered evidence that, despite lack of policies, complaints and disciplinary matters are dealt with effectively. However there would be considerable value in having published policies to reassure students that complaints and discipline are dealt with formally and fairly. 
Recommendation 18
We recommend that policies be drawn up, and included in the Student Handbook, concerning complaints, discipline and first appointments.

K.iii
The decision-making structure of the institution should enable students to take an appropriate part in the institution. Students should take responsibility for their own participation in the institution.

106. The Student Handbook indicates that the senior student and an elected student are members of the College Council and the Senior Student and a representative of each year group are members of the Staff-Student Committee, which is chaired by the Senior Student. This considers matters of a practical nature such as food and rooms, and meets once a term. The Senior Student and student representatives sit on the Liaison Committee with the Yorkshire Ministry Course to support the common life of the College and Course. A student representative also sits on the Joint Board of Studies with the YMC.

107. The Handbook notes that all members of the College are members of the Common Room, which meets at least once a term (and spouses of resident students are honorary members).

108. The Senior Student is appointed by means of a sophisticated process involving the students, staff and Principal. The Senior Student normally meets the Principal weekly.

109. Conversations with students suggested that very limited business is conducted at Common Room meetings, as students do not put many items on the agenda.

110. The College works hard at community cohesion and living with difference. Valuable meetings, supported by facilitators, have recently been arranged for the whole College. But we believe that students could well take more responsibility for their own participation in the corporate life of the College. Conversations with some students suggested that individuals, and perhaps interest groups, think that they have difficulty being heard. The processes for promoting discussion among the student body seem underdeveloped and underused. Responsible involvement in consultation and decision making is an important element in forming people for ministry.  

Recommendation 19:
We recommend that the College actively encourage students to take more responsibility for their own participation in College life, as part of their formation for ordained ministry.
The Inspection team has confidence with qualifications with regard to Criterion K, Students.

SECTION SIX: GOVERNANCE, MANAGEMENT AND FINANCE
L
Governance, management, constitution and organisation

Inspectors will examine the role of the governing body and other bodies in the oversight and administration of the institution, taking particular note of the way decisions are made and implemented at different levels of the institution.
L.i
There should be evidence of effective financial, administrative and management structures that facilitate the stated aims and objectives of the institution.

111. The Governance structure of the College is complex.  College staff members are employed by the Frere Educational Trust (a wholly owned subsidiary of the Community of the Resurrection). However, the College is advised on curriculum and management issues by a large College Council.  It could potentially cause difficulties, particularly for College staff, if these two bodies differed in their views or advice.  The College receives funding each year from the Frere Fund, which is administered by the Frere Educational Trust.

112. The College Council is a large body with 22 members.  Currently only two of these are female.  Council members act in many ways as Trustees of the College but this is not the legal position.  The Trustees are the Trustees of the Frere Educational Trust from whom the Council has delegated authority.  These Trustees also allocate the necessary additional funding to the College.  

113. The Council has recently drawn up a draft Governance Manual which is awaiting approval from the Frere Educational Trust. This suggests applying many (but not all) the legal obligations of Trustees to members of the Council, such as declaring potential conflicts of interest at every meeting, which Council has discussed but not yet implemented, pending final approval. The terms of reference of the Nominations Committee suggest conducting interviews with and assessments of Council members to identify skills and skills gaps.  There is no evidence that this is happening yet.  Council members do not have annual appraisals with the Chair and, although this is good practice across public and private sectors, it is not recommended within the draft Governance Manual. There is also no evidence that new members of Council are inducted into their role, or that Council members are helped to understand their particular role in relation to both the College and the Frere Educational Trust.  In the Annual Report and Accounts of the Frere Educational Trust, the Trust recognises its responsibility for providing guidance and assistance for new Trustees, but makes no mention of similar provision for members of Council. 
114. The Council may wish to consider developing good practice by using an open advertisement and appointment system for new Council members rather than identification and appointment of individuals by the Nominations Committee as suggested in the draft Governance Manual.  This process could also usefully consider matters of balance on the Council overall, including gender, lay and ordained, professional and other skills, partner bodies and geographical representation.

115. There appear to be good short-term budgeting and financial management procedures within the College and the Council. Outline

five-year budgets are prepared to review different activity levels and the

impact on the cost base.  This is good practice.
116. We also did not find evidence that the Council prepared and regularly reviewed College policies.  We saw a good Health and Safety policy (although it was not dated and no review date was given), and good employment policies set out in the Staff Handbook and Contract of Employment.  We did not see evidence of policies in areas such as Equalities and Diversity, Environment, Quality, Partnership working.  We consider the Council should consider developing such policies and regularly review them (every two or three years).

117. We were very concerned that the College did not appear to keep a written risk register regularly reviewed by the Council, with a commentary about how the most significant risks were being identified and managed.  Some risks, such a reduction in the number of students, are clearly recognised, but others may not be so obvious.  We consider this should be addressed with some urgency.

118. We did not see evidence of the Council (or College Management Team) managing performance through the use of key performance indicators on a regular basis.  This may be partly because there is no strategic business plan against which key performance indicators have been identified, and we say more below in section N ii below.
Recommendation 20
We recommend that the College Council develop policies in areas where they are lacking and that it should put together a risk register and contingency action plan.
L.ii
There should be evidence of a structured contribution made by the student body so that it plays an effective role in decision-making processes. 

119. A ‘senior student’ is appointed each year by the Principal, after taking soundings from the student body and staff.  This person is currently the main route for conveying student representations to the teaching staff.  This happens through regular meetings with the Principal and through the meetings of the College Council.

120. There are two students on the College Council – the Senior Student and another student elected at the Summer Common Room meeting.  However, there are no students’ meetings before or after College Council meetings to discuss the meeting’s agenda (as far as is appropriate) and to agree the student input.  Some students told us they had no idea when College Council meetings were.  Student representatives have never asked to have items put on the agenda although there is no evidence that this would be denied if it were requested.

121. There are weekly ‘diary meetings’ between all students and all academic staff which provide a regular opportunity to talk together.  However, although we only attended one of these, it was mainly focused on activities rather than student issues.

122. Although there is clearly a structure for students to participate through the appointment of the senior student and their representation on the College Council, we consider that this could be considerably improved. The occasional meetings of the whole College community are important, not only in addressing areas of tension, but in providing a structured opportunity for students to make their views known about various aspects of College life and for the staff to take their views into consideration when making decisions.  Student meetings  linked to the date of College Council meetings would also help to inform the student representatives of student views more generally and allow the whole student body to feel more involved in the decision-making processes.

L.iii
There should be evidence that tutorial and ancillary staff are able to fulfil their job descriptions both individually and corporately and are resourced to do so.


123. All ancillary and tutorial members of staff are able to fulfil their job descriptions in terms of knowledge, skills and resources.  Recent improvements have been made in office equipment, most notably the ability to scan documents direct to email, thus saving both paper and time.   There was evidence that the PowerPoint projector in one of the training rooms regularly failed, which needs to be addressed.  There were complaints about irregular internet access which affected students ability to carry out research, but we were reassured that alternative suppliers were being investigated.  Also the intranet did not appear to be used as fully as it could be used as a resource for both staff and students.

L.iv
There should be a well-designed and operative appraisal system for all staff.  

124. All site (ancillary) staff have regular appraisals with measurable objectives and development opportunities clearly identified.  However, apart from the Administrative Assistant who is line-managed by the Site Manager, the administrative staff directly employed by the College (the Bursar and Administrator) do not have appraisals, objectives or professional development opportunities identified.  This should be addressed when the new Principal is appointed.  This was an issue remaining from the previous inspection that has still not been fully addressed.
Recommendation 21
We recommend that the arrangements for appraisal and professional development be extended to all administrative staff.
L.v
The training institution should meet the current legal requirements, including fire prevention, health and safety, safeguarding, charity registration, immigration and any other current legislation.  


125. We are satisfied that all current legal requirements are met and some (for example, the fire safety activity with two table-top and two practical exercises each year), demonstrate very good practice.

126. In summary, we have noted the need for greater clarity  about the role of the College Council, though some aspects will be addressed with the introduction of the Governance Manual. A risk register should be compiled and the Council should draw up and regularly review certain policies, including financial strategies. We encourage the Council to consider the adoption of a more open appointment process to its own membership, while also giving attention to the overall balance on the Council. We would like to see more opportunities for students to contribute to the decision-making process. There is also a need to implement appraisals for administrative staff, including objectives and identified development opportunities.  

The Inspection team has confidence with qualifications with regard to criterion L, Governance, management, constitution and organisation.
M
Business planning and risk management
M.i
The inspectors should be satisfied that the governing body has clearly identified its role in policy formation and delegation of authority in the areas of business planning, risk management and financial policies.

127. The College Council (with delegated authority from the Frere Educational Trust) appears not to have a clear overview of the policies for which it is responsible, nor a programme for monitoring and reviewing them.  We saw a Health and Safety policy but it was not dated nor did it have a review date on it.  There is no risk register for the College (there is an emerging risk register for the whole site, which is being developed by the new General Manager).  Financial policies exist for accounting practices and reserves as required by Company Law and are set out in the annual report.  The College no longer has investment assets as these are now held by the Community through the Frere Trust (different from the Frere Educational Trust) so there is no need for an investment policy.  Some risks have been implicitly recognised, such as the need to improve recruitment and so secure the viability of the College.

128. As stated above, the governance arrangements are complex because the members of the overarching Frere Educational Trust are the legal Trustees and the College Council is advisory with a certain delegated authority which is currently being reviewed through the draft Governance Manual.

129. As stated above, we consider the Council should have a much stronger role in the development and review of policies, should urgently set up and manage a risk register, should develop a business plan and review its financial strategy beyond one year.

M. ii
The inspectors should satisfy themselves that the trustees/directors have carried out a proper risk assessment process to ensure that the institution is not at risk from loss, or claims that have not been identified or for which provision has not been made in the accounts.

⁬ 

130. We are satisfied that the College has sound procedures to ensure that it is not at risk from loss or claims for which provision has not been made in the accounts.  The College is to a large extent ‘under-written’ by the assets of the Community so that the risk is carried jointly with them.  The Bursar has been in position a long time and is very experienced in this area and appears to be supported by good and pro-active accountants and lawyers.  In addition, the recent decision to make the College a ‘customer’ of the site, has helped to transfer risk away from the College.

M.iii
The inspectors should be satisfied that the institution has in place a business plan which identifies the aims and objectives of the institution over the short and medium term and identifies how the organisation intends to meet the opportunities and needs identified therein. 

⁬
131.
Although we have not seen a completed Business Plan, in 2009 the Community commissioned an external report (entitled 'Business Plan, Preliminary Review'). This report states: 'A more formal business plan approach should be possible once a structure for the running of the site as a support to both the monastery and College has been decided upon and more specific plans have made with measurable outcomes that can be identified with a reasonable level of certainty.'  Many of the recommendations of that report have now been implemented, bringing significant benefit. In the same year the same firm produced an implementation document. The five year budget forecasts at differing levels of College activity (related to numbers of ordinands) is clear evidence of initial work in the area of business planning.
There is a vision for the Community, including, for example, the renovation of the Church and the potential building of a new monastery, and there is a vision emerging for the site.  We consider that the process of business planning, begun in 2009, should be brought to completion as soon as possible.
Recommendation 22
We recommend that the College continue to work with the Community on developing its own business plan, setting out aims and measurable outcomes and the resources needed to achieve them.

The Inspection team has confidence with qualifications with regard to Criterion M, Business planning and risk management. 
N         Financial policies and cost-effectiveness
N.i
The inspectors should satisfy themselves that proper books of account are kept enabling the trustees/directors to determine on a day-to-day basis the assets and liabilities of the institution.

⁬
132.
We are satisfied that good procedures are in place and that the College receives sound and pro-active advice from its auditors and legal advisers.

N.ii
The inspectors should be satisfied that the annual budget-planning process correlates to the business plan and is reviewed regularly by the Governing body that the financial position of the institution is reported on a regular basis to the governing body and that appropriate and timely action in respect of such reports is taken.

133.
The business plan process has not yet been completed, so the budgeting process cannot relate to a full business plan.  Budgeting is mainly historical although account is taken of future changes if these are known by the Bursar. The financial position is regularly reported both to the management team of the College and the Council at every meeting but it is not clear that there is much discussion about it.  If the financial position is worse than expected, a request may be made to the Frere Fund for additional funding.

N.iii
The inspectors should satisfy themselves that proper budgets are prepared and that expenditure against these budgets is regularly monitored and reported to the trustees. Authority for virement between budget heads should be properly authorised within set limits and recorded.

⁬
134.
Five year scenario budgets are prepared showing constant, increasing and decreasing student numbers as this is the largest single variable. Actual expenditure against budget is monitored at every (monthly) management team and at every (termly) Council meeting.  However, budgets could benefit from being profiled across the year and out-turn reported in addition to actual against budget to improve the management information available.  Virements are not used formally but are used informally – for example the expenditure on facilitators was paid for out of the vacant Principal’s post salary underspend.

N.iv
The inspectors should ensure that the trustees/directors have properly delegated power to operate the bank accounts and to enter into binding contracts to staff members. There should be evidence that these arrangements are regularly reviewed and that the governing body regularly reviews all covenants in respect of any bank or other loan covenants or agreements have been observed.
    

135.
Power to operate the College’s bank accounts is delegated to the Bursar and Principal (currently Acting Principal) and in this case leading practice is demonstrated in the operation of on-line banking with two ‘signatures’ required.  The College has no loans and investments are held by the Frere Trust so the Council does not need to review these at present.

N.v
The inspectors should examine the cost-effectiveness of the institution. The inspectors should be satisfied that the institution has in place procedures to ensure that due economy is exercised in respect of the purchase of goods and services. There should be defined limits for authority to purchase without quotations being obtained and the terms and levels of authority for officers and trustees should be clear.⁬

136.
Much of the procurement for supplies of goods and services has now transferred to the site management to improve economies of scale and procurement methods.  There are clear, but not documented, levels of authority between the Bursar, the Acting Principal and the Council in terms of level of expenditure and all expenditure requires two signatures which is a good safeguard.  

N.vi
The inspectors should satisfy themselves that the institution provides cost effective education and training when compared to the costs of similar institutions.   ⁬ 

⁬

137.
The College appears to run efficiently and the ability to request additional financial support from the Frere Fund means that the College can provide a high standard of accommodation and academic input for students.

N.vii
The inspectors in making their recommendations should evaluate the expected cost to the institution. The inspectors should state whether in their opinion the institution has the necessary resources to achieve a satisfactory response to the recommendations.

⁬

138. We consider the College has the necessary resources to respond to the inspectors’ recommendations.

139. In summary, we consider that budgets could benefit from being correlated with the business plan once such a plan is in place.  Also, budgets could usefully be profiled across the year and out-turn reported in addition to actual against budget to improve the information available on which to base decisions.

The Inspection team has confidence with regard to Criterion N, Financial policies and cost-effectiveness,
O
Reserves policy and statutory liabilities

O.i
The inspectors should satisfy themselves that the trustees/directors can be satisfied that the institution is solvent and the institution has sufficient reserves to ensure that it is able to meet at least 3 months expenditure or such other amount as the trustees/directors have deemed appropriate.
140
The current reserves policy is to set a fixed figure which currently equates to just under 3 months’ average expenditure.  In the last annual accounts (to the end of August 2010), the reserves covered almost exactly three months’ expenditure.  There may be a need to review the fixed figure if expenditure increases significantly (for example, if there are many more students in one particular year).

O.ii
The inspectors should satisfy themselves that appropriate advice has been taken on VAT and PAYE liabilities and that appropriate controls exist to ensure that any payments made correctly identify potential liabilities. 

⁬

141.
We are satisfied that appropriate advice has been taken on these matters.

O.iii
If the accounts are kept on a computerised system there should be adequate provision to ensure that all data is properly backed up on a regular basis and that adequate backup data is kept offsite. 

⁬
142.
The College has a very good back-up system in place, including regular back-ups of both data and programmes on and off-site, in fire-proof locations. 
The Inspection team has confidence with regard to Criterion O, Reserves policy and statutory liabilities.
P
Accommodation
Inspectors will examine the suitability of the accommodation for teaching and residence.

P.i
The teaching and residential accommodation should be fit for the purpose of enhancing the community and corporate life of the institution and of facilitating good adult learning. 

143.
Mirfield has excellent accommodation and many students told us this was one reason why they chose Mirfield over other residential theological colleges.  All rooms are ‘en suite’, well-equipped and of reasonable size.  There are well-equipped and appointed College houses for married students and their families and study rooms are made available in College for those who live out.  Families told us that they are made to feel especially welcome at Mirfield, being invited to subsidised College meals and taking part in some aspects of College life.  There is a good range of rooms for formal and informal meetings as well as excellent grounds.  The College is already considering future accommodation needs should the number of students increase significantly.

144.
The catering is excellent: a new kitchen has been installed within the last five years and a new chef/catering manager has recently been appointed.  Special diets are well catered for and students studying away during the day are able to take a packed lunch.

P.ii
There should be an awareness of perceived inadequacies, and a policy and programme for addressing them.

145.
There is a good programme of planned maintenance in place, although a longer-term programme would be beneficial.  There is a strong balance between planned and responsive maintenance with an increasing shift towards planned maintenance which will be beneficial. 
146.
In conclusion, accommodation for both single and married students is an area of major strength for the College.
The Inspection team has confidence with regard to Criterion P, Accommodation.
List of Recommendations

Recommendation 1
We recommend that cooperation with ecumenical partners and with neighbouring institutions be improved.
Recommendation 2 

We recommend that the College publish a formational and educational rationale for the benefit of staff and students.
Recommendation 3

We recommend that the new and developing relationship with the University of Sheffield be actively monitored by the College.
Recommendation 4
We recommend that attention be given to the the mapping of curriculum content in line with the Church’s learning outcome statements in documentation and to ensuring consistency within module descriptions and bibliographies.
Recommendation 5

We recommend that the arrangements for student placements be put on a systematic footing, with more rigorous documentation, including revising the placement handbook and the placement section of the student handbook to indicate the learning outcomes that are to be met through the placement experience. 

Recommendation 6  

We recommend that the Student Handbook be revised, in consultation with students as ‘users’, to clarify the role of community and corporate life in training for ordination.

Recommendation 7

We recommend that policies and procedures be developed, with the help of external consultancy, with regard to issues of gender, ethnic grouping and disability, and living with diversity and difference.
Recommendation 8

We recommend that policies be developed with regard to innovative forms of worship and denominational worship in ecumenical settings.
Recommendation 9
We recommend that criteria be published for evaluating sermons and worship.
Recommendation 10

We recommend that the College develop a module in mission that draws on the resources of the Community of the Resurrection and the regional context.
Recommendation 11
We recommend that the College devise strategies and structured opportunities to help students to integrate academic and ministerial approaches.

Recommendation 12
We recommend that new and current teaching staff take part in regular programmes to address good practice in adult education 

Recommendation 13

We recommend that documents for students and staff clarify the programme for structured reflection in tutor groups on Summer placements, leading worship, pastoral experiences and preaching.
Recommendation 14
We recommend that there be greater parity between the assessment of academic and ministerial skills, with feedback on ministerial skills, particularly on placements, being related to assessment criteria. 

Recommendation 15 
We recommend that the College appoint or designate a member of staff to have overall responsibility for the teaching and assessment of practical theology and ministerial skills.
Recommendation 16
We recommend that the technology be improved to better serve all students taking the same modules whether from the College, the YMC, or the Wakefield School of Ministry. 

Recommendation 17
We recommend that the administrative staff of the College undergo regular appraisals, with SMART objectives and identified areas for professional development.

Recommendation 18

We recommend that policies be drawn up, and included in the Student Handbook, concerning complaints, discipline and first appointments.

Recommendation 19
We recommend that the College actively encourage students to take more responsibility for their own participation in College life, as part of their formation for ordained ministry.

Recommendation 20
We recommend that the College Council develop policies in areas where they are lacking and that it should put together a risk register and contingency action plan.

Recommendation 21
We recommend that the arrangements for appraisal and professional development be extended to all administrative staff.
Recommendation 22
We recommend that the College continue to work with the Community on developing its own business plan, setting out aims and measurable outcomes and the resources needed to achieve them.

Inspection Report 





The College of the Resurrection, Mirfield





February – March 2011


Published September 2011





Ministry Council











ii
vi

